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Abstract: The study examines the social representations of pedagogical coordi-
nators regarding their professional identity and raises the following questions:
How does the coordinator perceive his profession? How does he understand
others’ views on his role? What images of the coordinator are conveyed by
online magazines, and how do these images relate to the coordinator’s own
representations? With the support of the theory of social representations, the
research examines images of pedagogical coordinators in online magazines and
analyses the responses of coordinators to two questions regarding their pro-
fessional identity. The data was treated by content analysis and image analysis
techniques as part of social representations investigations. The results show
consensual images about the coordinator and some discrepancies between this
image and those that he thinks others have about him. The results contribute to
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the debate about the construction of this professional identity.
Keywords: Social representations. Professional identity. Pedagogical coordinator.

Resumo: O estudo examina as representagdes sociais de coordenadores pedagdgicos sobre sua identidade profissional e levanta
as seguintes questdes: Como o coordenador percebe a sua profissdo? Como ele entende a visdo dos outros sobre sua fungdo?
Que imagens sobre o coordenador sdo veiculadas em revistas eletrnicas e como elas se relacionam com suas prdprias repre-
sentagOes? Com o suporte da teoria das representagdes sociais, a pesquisa examina imagens de coordenadores pedagdgicos em
revistas online e analisa as respostas de coordenadores a duas questdes sobre a sua identidade profissional. Os dados foram tra-
tados pela analise de conteddo e por técnicas de analise de imagens nas investiga¢des em representagGes sociais. Os resultados
mostram imagens consensuais sobre o coordenador e discrepancias entre essa imagem e as que ele acredita que os outros tém
dele. Os resultados contribuem para o debate acerca da construgdo dessa identidade profissional.

Palavras-chave: Representagdes sociais. Identidade profissional. Coordenador pedagdgico.

Introduction

e process of shaping professional identity entails self-reflection and an
awareness of how others perceive the professional (Dubar, 2005; 2006).
Therefore, to gain insight into how the pedagogical coordinator constructs his

professional identity requires an examination of how he perceives himself in relation
to others with whom he interacts. The dynamics of this interaction would impact how
professionals perceive themselves and address the challenges of their profession.
Furthermore, it would also be necessary to examine the images and knowledge about
this profession conveyed by both print and digital media. In our view, these images
contribute to the propagation of beliefs and traditions, as well as the dissemination of
new knowledge about being a coordinator. This set of ideas plays an important role in

the training of professionals and the expectations associated with their work.

The training of pedagogical coordinators has undergone a series of transforma-
tions over time, posing challenges to the formation of their identity and impacting
their professional performance (Placco et al., 2015). In 1969, specific qualifications were
defined in Pedagogy courses, academic training required for the role of pedagogical
coordinator, such as administration, guidance, and school supervision (Saviani, 2006;
Domingues, 2014). However, in 2006, the Resolution CNE/CP no. 01/2006 (Brazil,
2006) introduced the Curricular Guidelines for the Pedagogy course, and teacher trai-
ning begun to include various activities related to teaching and learning. This more
unitary formation poses challenges for the identity constitution and professional prac-
tice of the coordinator, requiring them to navigate and harmonize diverse dimensions
of their work (Placco et al.,2015).

Being a pedagogical coordinator involves a series of responsibilities such as ar-

ticulating, training, and transforming pedagogical work (Placco et al., 2015; Nagel,
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2022). This position requires, in addition to practical knowledge, an understanding of
power relations within the school environment (Souza; Placco, 2017). Moreover, the
pedagogical coordinator engages in constant dialogue with students, teachers, and
headteachers, which requires an ability to address diverse institutional needs and ex-
pectations and develop pedagogical interventions that enhance teaching and learning

processes (Furtado, 2020).

Despite the professional identity of the pedagogical coordinator is under cons-
tant construction (Placco et al., 2015; Sartori; Pagliarin, 2016), many of the problems
confronted by this professional today often find their roots in a previous configuration
characterized by a centralized focus on “control” (Vasconcellos, 2019, p. 126). With the
aim of gaining a deeper understanding of the perspectives held by pedagogical coor-
dinators regarding their profession in the context of these transformations, this study
analyses social representations of being a coordinator produced by professionals who
work in the Municipal Education System in the city of Curitiba, in the southern region
of Brazil. The research also analyses images about this profession that circulate in two
digital magazines whose target audience are professionals linked to education. The
research raises the following questions: How do pedagogical coordinators perceive
their profession? How do they understand the perspectives of other school actors re-
garding their role? What images about this professional are featured in online maga-
zines in education? How do these images correlate with the statements made by the

interviewed coordinators about their profession?

By analysing social representations in speeches and images, this study intends to
widen the understanding of how this professional identity evolves and gain insights
on expectations towards professional practices. The result of the study can contribute
to the development of continuing training programs that promote reflexions on the

intricate relationship between traditions and new knowledge about this profession.

Images and words in social representation studies

Multi-methodological procedures that explore both verbal and visual modalities
facilitate the observation of diverse representational elements (Bauer, 2008; Silva et al.,
2021). Images published in digital media disseminate knowledge about the pedagogi-
cal coordinator and can impact the construction of his identity and the way in which
other school actors interact with him. Additionally, they propagate new knowledge
about this profession, with elements that may align with or differ from those traditio-
nally associated with this identity. It is in this sense that images come closer to social
representations, which are understood as an articulated set of ideas, beliefs, values,
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and knowledge about a given object, with the function of guiding human behaviour

and identity constructions (Moscovici, 2012, 2015; Deschamps; Moliner, 2014).

The speeches of pedagogical coordinators about their profession also express so-
cial representations, as they put into words the ideas, values and knowledge about
this topic that circulate in their social environment. Social representations not only gui-
de human behaviours, judgments, and social identities, but they also prescribe social
practices that constitute reality, defining what is “[...] licit, tolerable or unacceptable
in a given social context” (Abric, 2000, p. 30). Therefore, it is important to examine the
elements that make up representations and observe how they build an articulated set
of ideas about something. This analysis also allows us to understand the association
between traditions and professional experiences in the shaping of social representa-
tions. Thus, adopting a psychosocial perspective in educational research facilitates un-
derstanding of how and why perceptions are constructed, maintained, shared, and
justified. (Alves-Mazotti, 2008).

Identity representations are modulated by several representations (Deschamps;
Moliner, 2014), forming a set of ideas about what it means to belong to a social group.
Professional identity is closely related to social representations as it finds its founda-
tions both in culture and traditions, and in the professional and training context. Social
representations guide our social interactions (Souza et al., 2012) and maintain the spe-
cificities of each group (Almeida; Doise, 2009). By accessing these ideas through both
speech and images we can have a more profound and comprehensive understanding
of social representations (Bauer; Gaskel, 2008; Silva et al., 2023).

About the study

This is qualitative research with the theoretical and epistemological contribution
of the theory of social representations. The study is divided in two phases. In the first
phase, we analysed the digital images published in reports about the pedagogical co-
ordinator in the magazines Nova Escola and Educacao. Both magazines publish con-
tent focused on Basic Education, with reports aimed at professionals in this area. The
tirst images about this professional start to appear in the digital format in 2014. As a
criterion for selecting images of the coordinator, each image should be accompanied
by caption, title, or text.

In the second phase, an online questionnaire was applied to 43 pedagogical co-
ordinators that work in the Municipal Educational System of Curitiba. The questions
were as follows: How do you describe your work? How would another person des-

cribe your work? Following a comprehensive reading of the responses, we identified
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some recurrent themes, that led to the elaboration of thematic categories. The data
were analysed according to Bardin (2016) and a comparative analysis was carried out
between the two responses. The objective is to determine whether the coordinators’
representations align with others’ perceptions of their profession. In another moment,
data from the first phase (analysis of digital images in magazines) were compared with
data from the second phase (questionnaire). The objective is to determine whether the
visual characteristics conveyed by the images align with the ideas expressed by the

participants.

The invitation to participate in the research and the questionnaire were sent to all
schools and regional education centres that are part of the Municipal Education Sys-
tem of Curitiba. The invitations were addressed to pedagogical coordinators working
either in schools, regional educational centres, or Municipal Education Office. The

questionnaire remained open for two months during the first semester of 2021.

A total of 43 female coordinators replied to the invitation and participated in the
study. They work in Early Childhood Education and Early Years of Elementary Edu-
cation (19 in schools, 9 in Regional Education Centres and 15 in the Municipal Educa-
tion Office). Among the 43 coordinators, 34 have more than 5 years of experience in
pedagogical coordination. The average age is 44,51 (median = 43; standard deviation =
7.79). The research was authorized by the Ethics Committee of Pontificia Universida-
de Catolica do Parana (no 4.594.357) and the Ethics Committee of the Municipality of
Curitiba (no 4.458.237).

Methodological procedures

The data obtained with the first phase of the research were analysed according
to the studies by Silva (2015), Silva et al. (2020) and Silva et al. (2021). The aim is to
identify the most salient iconographic elements and reflect about their proximity with
social representations. Following a comprehensive analysis of the images it was ob-
served that the figures depict the body in different positions and in varied locations
in schools. In some images, he is accompanied and in others, on his own. The figures
also have different facial expressions, and there were subtle variations in clothing style
when compared to teachers’ style. Regarding the context, some objects form a setting
that aid the description of this professional activity such as papers, and computers.
Thus, we chose these items to build the following categories: ‘Body posture’, ‘Facial
expression’, ‘Clothing’, “Space/context’, ‘Social interaction’, and “Accessories’. In a se-
cond round of analysis, we developed a cross-examination of categories to observe co-
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-occurrences and identify the most relevant items in the professional’s representation
(Silva et al., 2021).

The category ‘Body posture’ presents two subcategories: ‘standing up” and “sit-
ting down’. This category is based on the studies about body posture in social presen-
tations (Goffman, 2011). It also finds support in the studies of Jodelet (2006), Santos;
Silva (2017), Silva et al. (2020) and Silva et al. (2021) about how the body and its image
reflect social norms of conduct.

The category ‘Facial expression” has three sub-categories: ‘neutral’, ‘smiling” and
‘serious’. The face is recognized as a body part that takes an important role in conver-
sations, and complements other modalities of communication (Goffman, 2011; Knapp;
Hall; Horgan, 2013; Silva et al., 2021). The face also indicates emotional states and dis-
plays predispositions to maintain social interactions. Facial images classified as ‘neu-
tral’ may convey formality, and faces classified as ‘serious’” may communicate preoc-
cupation, and dissatisfaction. Conversely, faces classified in the sub-category ‘smiling’,

may express satisfaction, harmony, and greater predisposition to social interaction.

The category ‘clothing’ has two subcategories: ‘formal” e ‘informal’. Clothes have
a symbolic value (Damhorst, 1990; Johnson; Schofield; Yurchisin, 2002; Hall, 2011; Sil-
va et al., 2021) and offer clues about group membership, religion, age e social status
(Wilson, 2003). Clothing can be used to convey information about oneself and have an
influence on first impressions about others.

The category ‘Space/context” has three subcategories: ‘classroom, ‘outside/hall’,
and “office’. This category is based on studies on how individuals represent their daily
spaces and the embedding of social representations in spatial context (Silva, 2015, Sil-
va et al., 2020). Space functions as mediator of social interactions (Foucault, 2004), and
can play a role in people’s characterizations (Silva et al., 2021). Representations of the
human figure in public or private spaces, for example, offer clues about social catego-
rizations (Silva et al., 2021).

The category “Social interaction” generated two subcategories: ‘accompanied” and
“unaccompanied’. The subcategory ‘accompanied’ is divided into three types: accom-
panied by teachers, accompanied by students, and accompanied by parents. Those
photographed next to the coordinator may help disseminate information about pro-
fessional assignments, responsibilities, and hierarchical position within the school

structure.

The category “Accessories” assembles objects such as computers, and papers. The-
se objects add information about professional practice and help to differentiate this

professional from other professionals.
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The data obtained were tabulated, and the tables show the distribution of the

categories. The subcategories were exclusive and were scored only once. Figure 1 pre-

sents examples of the classification procedures adopted.

Figure 1: Examples of the classification procedures adopted - categories and subcategories

https://novaescola.org.br/conteudo/21174/qual-e-0-papel-do-coor-
denador-pedagogico-em-acoes-de-recomposicao-de-aprendizagem

Categories - Body posture: standing up; Facial expres-
sion: smiling; Clothing: informal; Space/context: corre-
dor/hall; Social relations: accompanied by teachers.

https://novaescola.org.br/conteudo/7183/
coordenador-pedagogico-vive-crise-de-identidade

Categories - Body posture: standing up; Facial expres-
sion: smiling; Clothing: informal; Space/context: class-
room; Social relation: accompanied by students.

https://novaescola.org.br/conteudo/7185/
conhecimentos-que-o-formador-precisa-ter

Categories - Body posture: standing up; Facial expres-
sion: serious; Clothing: formal; Space/context: class-
room; Social relations: accompanied by teacher.

b A

AN

https://novaescola.org.br/conteudo/20120/coordenador-como-es-
truturar-um-bom-calendario-de-formacoes-para-2021

Categories - Body posture: sitting down; Clothing:
informal; Space/context: office; Social relations: un-
accompanied; Acessories: computer, papers, pen.

https://novaescola.org.br/conteudo/7183/
coordenador-pedagogico-vive-crise-de-identidade

Categories - Body posture: standing up; Facial expres-
sion: smiling; Clothing: formal; Space/context: sports

court; Socila relations: accompanied by students.

https://novaescola.org.br/conteudo/7185/conhecimentos-que-o-
-formador precisa-ter

Categories - Body posture: standing up; Facial expres-
sion: smiling; Clothing: informal; Space/context: class-
room; Social relations: accompanied by teacher.

Source: The authors (2024).
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Identity and recognition

Data collected in the second phase of the research (questionnaire) were analysed
by the content analysis (Bardin, 2016). After a random examination of the responses
to both questions, some topics emerged more frequently and were grouped into two
categories due to their thematic similarity: ‘Positive perceptions” and ‘Negative per-

ceptions’. Each one contains subcategories (see Figure 2).

The responses to the first question (How do you describe your work?) were classi-
fied in the categories “Positive perceptions” and “Negative perceptions”. The category
“Positive perceptions” has two subcategories: ‘value attributed to the profession’, that
groups comments that describe the professional’s identity by highlighting his values
and qualities, and “identification of duties’, that describes with detail the types of ac-
tivities performed. These categories align with findings from studies by Dubar (2005;
2006), Deschamps and Moliner (2014) and Mendes et al. (2022). For the category ‘Ne-
gative perceptions’, two subcategories were found: ‘bureaucratic questions” and “dif-
ferent notions of work’. The first subcategory gathers critical opinions about the bu-
reaucratic activities performed by the coordinators. The second sub-category groups
comments about this profession that often diverge from their actual responsibilities or
aspirations (Sartori; Fabris, 2020; Souza; Placco, 2017).

The responses to the second question (How would another person describe their
work?) were classified in the categories “Positive perceptions” and “Negative Percep-
tions”. The category “Positive Perceptions” has the same two subcategories: ‘value
attributed to the profession” and “identification of duties’. They present positive opi-
nions about this profession and describe the functions and duties of the coordinator.
The category ‘Negative perceptions’ has three subcategories: “bureaucratic issues’, “di-
tferent notions of work’, and “Varied’. The first one presents depreciative opinions
about the bureaucratic activities and the second groups ideas about the work that do
not correspond to those help by the research participants. The ‘Varied” category con-
solidates responses indicating that various school actors have different opinions regar-
ding the coordinator. Figure 2 presents examples of classification of responses to the

two questions.
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Figure 2: Examples of classification of responses in categories and subcategories: a. How do you

describe your work? b. How would another person describe their work?

value attributed to the profession

“Yery important for teaching and learning
processes ...” (CP 04).

Category: Positive perceptions
identification of duties

“I work directly with teachers, developing continuing education actions, specific
referrals to students and families, lesson planning...” (CP 20).

bureaucratic issues

“Yery bureaucratic and undervalued” (CP
07).

Category: Negative perceptions
different notions of work

“A work that goes beyond pedagogical issues, we are multipurpose at school. Always
looking for alternatives to meet different demands” (CP 16).

value attributed to the profession

“Yery important for the implementation
of teaching and learning” (CP 26).

Category: Positive perceptions
identification of duties

“| would say that my work is important to articulate the actions that involve stu-
dent learning” (CP 14).

bureaucratic issues

“[-.-]as a controller or inspector, and who
carries out more bureaucratic work” (CP
38).

Category: Negative perceptions

different notions of work

“[...]they would say that we don’t do anything or that they don’t know exactly what
wedo[...]" (CP29).

Category: Varied

“[...] the opinions will depend on the
person, the role they occupy, or their
profession” (CP 21).

Source: The authors (2024).

At another point, we conducted a comparative analysis of the responses with
the aim of verifying whether the representations of professional identity corres-
pond with the images that others have of this profession according to the respon-
dents. Two categories emerged from this comparison: ‘Perceptions converge’; ‘Per-
ceptions differ’. As the perception that others hold of a profession influences the
construction of one’s identity (Dubar, 2005; 2006), the correspondences or disso-
nances identified may indicate crucial elements at play in the process of shaping
this profession.
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After randomly examining digital images published from 2014, 36 met the established

criteria and were selected. They contained titles and subtitles that cited the pedagogical co-

ordinator and/or accompanied a text that referenced the coordinator. Data from the first

phase of the research were organized into six categories, presented in Table 1.

Table 1: Distribution of categories (N e %) — analysis of the images of pedagogical coordinators

published in digital magazines in education (N = 36; 30 female e 6 males)

Categories e subcategories N %

Body posture

standing up Y 66,66

sitting down 12 33,33
Facial expression

neutral ) 4an

smiling 14 38,88

serious 5 13,88
Clothing

formal N ol

informal 14 38,88
Space/context

office 5 41,66

classroom Il 30,55

hall/outside [0 1.1
Social interaction

accompanied by teachers J& 63,88

unaccompanied 8 25

accompanied by students 4 (LI

accompanied by parents I 271
Accessories

nothing ) 4112

paper 1 19,44

computer 6 16,66

other 3 8,33

blackboard 3 8,33

Images selected between 2014 and 2023.
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Source: The authors (2024).

Most images were classified in subcategory ‘standing up” (66,66%). In our view,
an upright posture communicates characteristics associated with an active professio-
nal, always on the move, and performing different functions in daily school life. Ad-
ditionally, these images may express professional traits, roles, levels of responsibility
and authority. The images classified in the subcategory ‘sitting down’ communicate
two different, yet complementary, traits. In some cases, the professional is in the office,
engaged in bureaucratic activities, handling papers and computers. At other times,
she is meeting with teachers. The intersection of the subcategory ‘standing up” (N =
24) with the other subcategories allows the identification of the most common type of

coordinator (see Table 2).

Table 2: The intersection of the subcategory “standing up” with the other subcategories
(total number of items per category = 24)

Facial expression Clothing Social interaction Space/context
smile | neutral | serious | formal | informal with alone it extern/ office classroom
prof. student hall
N 14 1 3 5 9 14 6 4 10 9 5

% | 5833 | 2906 | 125 62,5 315 583 | 5 16,66 4166 | 315 20,83

Source: The authors (2024).

In most of the images classified in the ‘standing up” subcategory, the coordinator
appears smiling (58,33%), formally dressed (62,5%), interacting with teachers (58,3%)
and in external environments (41,66%). Many were also portrayed in their offices
(37,5%). These representations seem to portray the coordinator as someone available
for interactions specially with teachers. Smiling faces convey a kind and approachable
person, while formal dress may indicate authority and rank. When accompanied by
teachers, the coordinator is represented side by side or face to face. When represented
with students (16,66%), coordinators are always in the foreground, and students are

in the background. Only in one case, the coordinators were accompanied by parents.

The coordinator’s perception about his profession and other views on his work

Table 3 presents the classification of responses in categories and subcategories
to the question about how the coordinator describes her work and how she believes
others perceive it: ‘Positive perceptions’ (subcategories: ‘value attributed to the pro-
fession’ e “identification of duties’) and ‘Negative perceptions” (subcategories: ‘bure-

aucratic issues” and “different notions of work”).
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Table 3: Distribution of responses to the questions: a. ‘How do you describe your work?’; b. ‘How
would another person describe your work?’ (N = 43)

Categories e subcategories N %
Positive perceptions 36 83,12
value attributed to the profession 9 20,93
a. identification of duties 1 62,79
Negative perceptions 1 6,27
bureaucratic issues 3 6,97
different notions of work 4 93
Categories e subcategories N %
Positive perceptions 20 46,5
value attributed to the profession 4 93%
identification of duties 16 31.20%
" Negative perceptions 19 44
bureaucratic issues 3 6,97%
different notions of work 16 31,20%
Varied 3 6,97%

Source: The authors (2024).

The data in Table 3 reveals that most responses to the first question were classi-
fied in the “Positive Perceptions’ category (83,72%). This result indicates that the work
is well-defined in developing pedagogical actions and is valued. However, a minority
of responses (16,27 %) where classified in the ‘Negative category’, highlighting that it is
part of their job carrying out bureaucratic tasks and getting involved in situations that
are not necessarily linked to their role. These data are in accordance with the studies
by Sartori and Fabris (2020) and Souza and Placco (2017).

When asked about how others perceive her, the responses were classified dif-
ferently. Only 9.3% refer to the value of this work (previous question = 20,93%) and
37,20% identify that others have different notions of duties and responsibilities (pre-
vious question = 9,3%).

Then, a comparison was made between the same subject’s responses to the two
questions. The aim was to understand whether views about being a coordinator con-
verge with or diverge from the perceptions that others have of this professional. The
results indicate that in 51,16% of cases the views converge and that in 46,51%, they

diverge. So, we tried to find out who are the coordinators who most report differences
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of opinions. This outcome led us to inquire whether work experience and the work

environment have an impact on perceptions about other’s opinions on this profession.

The participants are divided into two groups according to work environment:
19 work at schools, and 24 work at the Municipal Department of Education and in
regional centres. In the first question, 75% of coordinators who work at the Municipal
Department of Education and at the regional centres clearly identified their attribu-
tions, compared to 42,10% of those who work in schools. Additionally, they did not
mention the bureaucratic functions or different notions of work, compared to 15,78%
and 21,05% of those who work in schools, respectively. In the second question, 25% of
the coordinators who work at the Municipal Department points out the existence of
different views regarding the professionals” duties, compared to 58,82% of those who
work in schools. The data suggests that the work context potentially shapes opinions
regarding this profession and the formation of its identity. Coordinators who work in
schools report different representations about their profession, which must impact the
configuration of their identity. They also manifest greater concerns with bureaucratic

activities.

Discussion

Images are powerful communication tools because they synthetize multiple pie-
ces of information and knowledge about professional identities (2015). Images of the
body published in the media can communicate various elements, including posture,
facial expression, clothes, and spatial context, which collectively contribute to con-
veying representations about affiliation to a social group (Silva, 2021). The images
analyzed in the first study show a professional in constant proximity and interaction
with teachers. Thus, we can infer that they propagate the ideals and responsibilities of
articulating, forming and transforming pedagogical work. For the area of pedagogical
coordination, issues related to the mediation of pedagogical actions with teachers have

great significance.

In the second study, the coordinators’ statements about the role of monitoring
pedagogical work seem to conflict with reports of other tasks and responsibilities. A
wider variety of tasks appear mainly in the responses of coordinators that work in
schools. They negatively describe the many bureocratic activities in which they are in-
volved. The office room, where the coordinator was represented in 41,66 % of the ima-
ges, could reflect bureaucracy, hierarchization and decontextualization of pedagogical
work, which are phenomena highlighted by Sartori e Pagliarin (2016). However, more
in-depth studies on the association between the office room and burocracy would be
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necessary, as many of these activities and the mediation of pedagogical work have
been carried out in other locations, and virtually with the support of information and

communication technologies.

The absence of iconic elements also aid the analysis of these representations. The-
re were few images of coordinators accompanied by students and parents. This result
corresponds with the responses to the questions, as there were few moments in which
students and parents were mentioned, although this interaction is part of their func-
tions (Campos; Aragdo, 2012; Placco; Almeida; Souza, 2015; Nagel, 2022). Therefore,
digital images seem to convey an ideal image of the coordinator, with a focus on inte-

raction with the teacher.

Finally, the mean age of participants and the many years of professional work
in this role indicate that they are experienced professionals. Possibly, the participants
of this study anchor their representations in life and professional experiences. The-
re is a framework of models, experiences, images and memories for associations and
references. Therefore, when legislation changes important points about professional
duties, different beliefs and knowledge about being a coordinator begin to circulate
in the professional environment. It is necessary to articulate this new set of knowled-
ge with school context and representations constructed by the community about this
profissional.

Conclusion

The results of the study show that some characteristics and roles of the pedago-
gical coordinator are consensual and well defined. However, the study also identifies
discrepancies between the coordinator’s image about himself and the images that he
thinks others have about him. As identity representation is a construction that finds
support not only in the experiences and knowledge that the individual has, but also in
how he is perceived the data indicate possible transformations and adjustments under
way in this identity.

Social representations are a system of interpretation that mediates and organi-
zes behaviour and perceptions of a group of people (Moscovici, 2012). Therefore, the
study proposes that we consider what training policies say to coordinators and how
they are translated into images and words, as they will have an impact on professional
practice. For continuing training programs for pedagogical coordinators, it would be
interesting to observe the set of representational elements that sometimes converge
and complement each other, sometimes diverge and conflict, and their effect on pro-

fessional practice. The work context significantly shapes perceptions of a profession,
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as representations emerge from a dynamic interplay between the individual and their
environment. Consequently, exploring the impact of work conditions becomes crucial

in understanding the intricate process of constructing a professional identity

References

ABRIC, Jean Claude. A abordagem estrutural das representagdes sociais. [n: MOREIRA, Antonia
Silva Paredes Moreira; OLIVEIRA, Denize Cristina (Orgs.). Estudos interdisciplinares de
representacao social. Goidnia: AB, 2000. p. 27-38.

ALMEIDA, Angela Maria de Oliveira; DOISE, Williem. Estudos experimentais das representacdes
sociais. In: ALMEIDA, Angela Maria de Oliveira; JODELET, Denise (Orgs.). Representacdes
Sociais: interdisciplinaridade e diversidade de paradigmas. Brasilia, DF: Thesaurus, 2009. p. 63-82.

ALVES-MAZZOTT]I, Alda Judith. Representacdes sociais: aspectos teéricos e aplicagdes a educagao.
Revista Mdltiplas Leituras, Sdo Paulo, v. 1, n. 1, p. 18-43, jan./jun. 2008. Available at: http://dx.doi.
0rg/10.15603/1982-8993/ml.v1n1p18-43. Accessed: 22 jan. 2024.

ARRUDA, Angela. Teoria das representacdes sociais e teorias de género. Cadernos de Pesquisa
[online], Sdo Paulo, n. 117, p.127-147,2002. Available at: https://doi.org/10.1590/50100-15742002000300007.
Accessed: 12 fev. 2024.

BARDIN, Laurence. Analise de Contetido. Traducdo Luis Antero Reto, Augusto Pinheiro. Sdo
Paulo: Edicoes 70, 2016.

BAUER, Martin. W.; GASKEL, George. Qualitative researching with text, image, and sound.
London: Sage, 2008.

BRASIL. Presidéncia da Republica. Lei n.° 11.301, de 10 de maio de 2006. Altera o art. 67 da Lei n°
9.394, de 20 de dezembro de 1996, incluindo, para os efeitos do disposto no § 5° do art. 40 e no § 8°
do art. 201 da Constituicdo Federal, definicdo de fungdes de magistério. Diario Oficial da Unido,
Brasilia, DF, 11 maio 2006. Available at: http://www.planalto.gov.br/ccivil 03/ ato2004-2006/2006/lei/111301.
htm. Accessed: 07 jun. 2023.

CAMPOS, Patricia Regina Infanger; ARAGAO, Ana Maria Falcdo. O coordenador pedagégico e
a formacao docente: possiveis caminhos. In: PLACCO, Vera Maria Nigro de Souza; ALMEIDA,
Laurinda Ramalho de (Orgs.). O coordenador pedagégico: provocacdes e possibilidades de
atuacdo. Sdo Paulo: Edi¢des Loyola, 2012. p. 37-56.

DAMHORST, Mary L. In search of a common thread: Classification of information communicated
through dress. Clothing and Textiles Research Journal, v. 8, n. 2, 1-12, 1990. Available at: https://
psycnet.apa.org/record/1990-19689-001. Accessed: 03 mar. 2024.

DESCHAMPS, Jean-Claude; MOLINER, Pascal. A Identidade em Psicologia Social: dos processos
identitarios as representacdes sociais. 2 ed. Petrdpolis: Vozes, 2014.

DOISE, Willem. Da Psicologia Social a Psicologia Societal. Psicologia: Teoria e Pesquisa, v. 18, n.
1, jan./dez. 2002. p. 27-35. Available at: https://doi.org/10.1590/50102-37722002000100004. Accessed: 22
ago. 2020.

DOMINGUES, Isaneide. O coordenador pedagogico e a formagao continua do docente na escola.
Sao Paulo: Cortez, 2014.

DUBAR, Claude. A socializa¢do: construgdo das identidades sociais e profissionais. Sao Paulo:
Martins Fontes, 2005.

Rev. Eletronica Pesquiseduca. Santos, V.16, N.42, p. 330-346, Dossié /nov, 2024 344


http://dx.doi.org/10.15603/1982-8993/ml.v1n1p18-43
http://dx.doi.org/10.15603/1982-8993/ml.v1n1p18-43
https://doi.org/10.1590/S0100-15742002000300007
http://www.planalto.gov.br/ccivil_03/_ato2004-2006/2006/lei/l11301.htm
http://www.planalto.gov.br/ccivil_03/_ato2004-2006/2006/lei/l11301.htm
https://psycnet.apa.org/record/1990-19689-001
https://psycnet.apa.org/record/1990-19689-001
https://doi.org/10.1590/S0102-37722002000100004

Jaqueline Salanek de Oliveira Nagel Ariane Franco Lopes da Silva Sabrina P13 Sandini

DUBAR, Claude. A crise das identidades: a interpretacdo de uma mutacdo. Traducdo Catarina
Matos. Porto: Edi¢des Afrontamento, 2006.

FOUCAULT, Michel. Sécurité, territoire, population: cours au Collége de France (1977- 1978).
Paris: Gallimard Seuil, 2004.

FURTADO, Andréa Garcia. Emancipacdo humana e organizac¢do do trabalho pedagodgico: existe
congruéncia? Tese (Doutorado em Educagao). Universidade Tuiuti do Parand. Curitiba, 2020. 216f.

GOFFMAN, Ervin. The presentation of self in everyday life. New York: Anchor Books, 2011.

HALL, Stuart. Representation: Cultural representations and signifying practices. London: Sage
Publications, 2011.

JODELET, Denise. Le corps, la personne et autrui. In: MOSCOVICI, Serge (Org.), Psicologie sociale
des relacions a autrui. Paris: Armand Colin 2006, p. 41-68.

JODELET, Denise. Ciéncias sociais e representagdes: estudo dos fendmenos representativos e
processos sociais, do local ao global. Sociedade e Estado, v. 33, n. 2, p. 423-442, maio 2018. Available
at: https://doi.org/10.1590/s0102-699220183302007. Accessed: 28 dez. 2023.

JOHNSON, Kim K. P.; SCHOFIELD, Nancy A.; YURCHISIN, J. Appearance and dress as a source
of information: a qualitative approach to data collection. Clothing and Textiles Research Journal,
v. 20, n. 3, 125-137, 2002. Available at: https://doi.org/10.1177/0887302%0202000301. Accessed: 03 fev.
2024.

KNAPP, Mark L.; HALL, Judith, A.; HORGAN, Terrence G. Nonverbal Communication in Human
Interaction (8th ed.). Boston, MA: Cengage, 2013.

MENDES, B. R. D.; MARCOLINO, K. E. A;; ARAU]O, R. N. de. A valorizagdo social do professor
e seu impacto na formacdo da identidade docente: um estudo analitico. Olhar de Professor, [S. 1.],
v. 25, p. 1-21, 2022. Available at: https://doi.org/10.5212/OlharProfr..25.15798.015. Accessed: 09 fev. 2024.

MOSCOVICI, Serge. A psicanélise, sua imagem e seu publico. Tradugdo Sonia Fuhrmann.
Petropolis: Vozes, 2012.

MOSCOVICI, Serge. Representagdes sociais: investigacdes em psicologia social. Tradugdo Pedrinho
A. Guareschi.11 ed. Petrépolis: Vozes, 2015.

NAGEL, Jaqueline Salanek de Oliveira. Ser pedagogo escolar: representagdes sociais sobre a
constituicdo identitdria do coordenador pedagégico da Rede Municipal de Ensino de Curitiba.
2022. Tese (Doutorado em Educacdo) - Pontificia Universidade Catélica do Parand. Curitiba:
PUCPR, 2022. 200f.

PLACCO, Vera Maria Nigro de Souza; ALMEIDA, Laurinda Ramalho de; SOUZA, Vera Lucia
Trevisan de. Retrato do coordenador pedagdgico brasileiro: nuancas das fungdes articuladoras
e transformadoras. In: PLACCO, Vera Maria Nigro de Souza; ALMEIDA, Laurinda Ramalho de
(Orgs.). O coordenador pedagégico no espaco escolar: articulador, formador e transformador. Sdo
Paulo: Edicdes Loyola, 2015. p. 09-24.

SANTOS, Olga Christina Scandolara; SILVA, Ariane Franco Lopes da. Corpo, deficiéncia e
representacdes. Revisa Educagao e Cultura Contemporanea, v. 14, n. 37, p. 446-464, 2017. Available
at: https://doi.org/10.5935/2238-1279.20170056. Accessed: 09 mar. 2024.

SARTOR]I, Jeronimo; PAGLIARIN, Lidiane Limana Puiati. O coordenador pedagégico: limites e
potencialidades ao atuar na educagdo basica. Espaco Pedagogico. Passo Fundo, RS, v. 23, n. 1, p.
185-204, jan. /jun. 2016. Available at: https://doi.org/10.5335/rep.v23i1.6364. Accessed: 16 jan. 2024.

Rev. Eletronica Pesquiseduca. Santos, V.16, N.42, p. 330-346, Dossié /nov, 2024 345


https://doi.org/10.1590/s0102-699220183302007
https://doi.org/10.1177/0887302X0202000301
https://doi.org/10.5212/OlharProfr.v.25.15798.015
https://doi.org/10.5935/2238-1279.20170056
https://doi.org/10.5335/rep.v23i1.6364

Jaqueline Salanek de Oliveira Nagel Ariane Franco Lopes da Silva Sabrina P13 Sandini

SARTORI, Jeronimo; FABRIS Marcia. Ressignificacdo do trabalho do coordenador pedagdgico
na escola. Revista OLHARES. Guarulhos, v. 8, n. 3, p. 112-128, dez. 2020. Available at: https://doi.
0rg/10.34024/olhares.2020.v8.11026. Accessed: 16 jan. 2024.

SAVIANI, Dermeval. A supervisdo educacional em perspectiva histérica: da fungdo a profissao
pela mediacdo da ideia. In: FERREIRA, Naura Syria Carapeto (Org.) Supervisao Educacional para
uma escola de qualidade: da formagao a agdo. 5.ed. Sao Paulo: Cortez, 2006. p. 13-38.

SILVA; Ariane Franco Lopes. O mundo virtual e as identidades profissionais: implicacdes para a
formacdo docente. Revista Dialogo Educacional, v. 15, n. 45, p. 473-492, 2015. Available at: https://
doi.org/10.7213/dialogo.educ.15.045.0505. Accessed: 28 jan. 2024.

SILVA, Ariane F. L.; COHEN, Golda; GAYMARD, Sandrine. Images and social representations of
students” identity and university experience. Papers on Social Representations, v. 29, n. 2, p. 12.1-
12.23, 2020. Available at: http://pst.iscte-iul.pt/index.php/PSR/index. Accessed: 10 fev. 2024.

SILVA, Ariane Franco Lopes; BARREIRA, Luis Carlos; BAPTISTA, Isabel. Images of women
and non-formal education: body representations in the illustrated press. Educagdo e Cultura
Contemporanea, v. 18, n. 54, p. 597-615, 2021. Available at: https://doi.org/10.5935/2238-1279.20210077.
Accessed: 10 fev. 2024.

SILVA, Ariane Franco Lopes da; JOHANN, Magali Maria; SANTOS, Olga Cristina Scandolara;
BRUNON]I, Caroline. Women’s body representations across the life course: A comparative study in
sothern Brazil. Journal of Women & Aging, v. 35, p. 1-12, 2023. Available at: https://doi.org/10.1080/0
8952841.2023.2228154. Accessed: 02 mar. 2024.

SOUZA, Vera Lucia Trevisan de; PLACCO, Vera Maria Nigro de Souza. Um, nenhum e cem mil:
a identidade do coordenador pedagogico e as relagdes de poder na escola. In: PLACCO, Vera
Maria Nigro de Souza; ALMEIDA, Laurinda Ramalho de (Orgs.). O coordenador pedagégico e a
legitimidade de sua atuagdo. Sao Paulo: Edi¢des Loyola, 2017. p.11-28.

SOUZA, Lidio de;, WANDERLEY, Thais Caus; CISCON-EVANGELISTA, Mariane Ranzani;
BERTOLLO-NARD]I, Milena; BONOMO, Mariana; BARBOSA, Paola Vargas. Representacao social
de capixaba: identidade em processo. Psicologia Social, Belo Horizonte, v. 24, n. 2, p. 462-471, ago.
2012. Available at: https://doi.org/10.1590/50102-71822012000200024. Accessed: 18 jan. 2024.

VASCONCELLOS, Celso dos S. Coordenacdo do trabalho pedagégico: do projeto politico-
pedagégico ao cotidiano da sala de aula. 16 ed. rev. e ampl. Sdo Paulo: Cortez, 2019.

WILSON, Elizabeth. Adorned in Dreams. Bloomsbury: Bloomsbury Visual Arts, 2003.

Rev. Eletronica Pesquiseduca. Santos, V.16, N.42, p. 330-346, Dossié /nov, 2024 346


https://doi.org/10.34024/olhares.2020.v8.11026
https://doi.org/10.34024/olhares.2020.v8.11026
https://doi.org/10.7213/dialogo.educ.15.045.DS05
https://doi.org/10.7213/dialogo.educ.15.045.DS05
http://psr.iscte-iul.pt/index.php/PSR/index
https://doi.org/10.5935/2238-1279.20210077
https://doi.org/10.1080/08952841.2023.2228154
https://doi.org/10.1080/08952841.2023.2228154
https://doi.org/10.1590/S0102-71822012000200024

